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Global Education Strategies Project (Draft) 
Note: The contents of this draft are tentative and subject to changes. 

 

Background 
The Global Education Strategies Project is an international distance e-learning project undertaken by the 

Graduate School of Instructional Systems at Kumamoto University, Japan. 

    The above-mentioned school’s programme for MSc in Instructional Systems is the first and the only 

postgraduate degree programme to train e-learning professionals both in corporate and education sectors in 

Japan.  The programme’s student body of thirty to forty is mainly from three main backgrounds.  

Roughly one third of the students are from e-learning venders, another third from large-to-medium size 

corporations’ trainers and managers, and the other third from higher education institutions and high schools.  

The e-learning industry’s association, called ‘e-Learning Consortium Japan’, has accredited the 

progamme and therefore the degree awardees are automatically entitled to the consortium’s qualification of 

‘e-Learning Professional’. 

The Japan’s Ministry of Education, Culture, Sports, Science and Technology (MEXT) has selected 

the programme as one of the good practices in postgraduate education through its Programme for 

Supporting Postgraduate Education Reform.  With the grant from the government’s Programme, 

Kumamoto University’s Graduate School of Instructional Systems intends to further develop its MSc 

Programme, whose first cohort of students just received their degree in March 2008, and make the 

programme more international and more relevant to knowledge-based society through the following four 

projects that comes under the umbrella programme title: 

 

------------------------------------------------------------------------------------------------------------------ 

*Programme for Education Innovators in the IT Era: Training e-Learning Professionals Who Can 

Lead Global Human Resource Development 

 Story Centred Curriculum Development Project 

 e-Portfolio System Development Project 

 Global Education Strategies Project 

 Work Based Learning Project for Corporate Trainers 

------------------------------------------------------------------------------------------------------------------ 



As one of the above projects, the Global Education Strategies Project is expected to contribute to 

making higher education and corporate training more relevant to global knowledge economy. 

 

Purpose and Target of the Project 
The purpose of the Global Education Strategies Project is to develop two-credit module for Kumamoto 

University’s MSc in Instructional Systems (thirty credits are required for the completion of the 

programme).  The module is targeted at international officers of higher education institutions, 

internationally active corporate trainers, and commercial education managers in global business settings, 

from Japan and elsewhere.  Although the module would form one of the options on the MSc Programme 

in Instructional Systems, it would also act as a stand alone CPD (Continuing Professional Development) 

type course for international educators, trainers, administrators and managers. 

 

Aim of the Module 
The aim of the module is to enable professionals both in higher education and corporate sectors to 

become competent in creating international partnership and managing international education 

provision, equiping them with an understanding of international strategy development and practice in 

higher education institutions and private education/training businesses. 

 

Potential Student Markets 
Potential students to take the module as part of the MSc programme or as a stand alone CPD type course 

may include the following categories of people: 

1) Some of regular students registered on the MSc programme, who are proficient in English 

2) Up to six students from Asia and the Pacific on the special rapid (one-year) MSc programme that is 

taught in English and funded by JICA (Japan International Cooperation Agency). 

3) International officers of Kumamoto University and other higher education institutions in Japan 

4) International officers of the University of Nottingham and other higher education institutions in the UK 

5) Other managers and professionals in higher education, corporate training, and commercial education 

business sectors from Japan and elsewhere 

 

Modes of Delivery 
The module will be offered through distance learning and by a combination of synchronous and 

asynchronous learning. The synchronous sessions will be undertaken through video conferencing in the use 

of Adobe Connect and Skype.  All learning and teaching activities will be recorded on the WebCT 

(Blackboard) learning management system or virtual learning environment.  Asynchronous sessions will 

be individual and group learning activities with feedbacks from teachers in the use of digital contents and 



links provided on the platform of the WebCT system. 

 

Language 
All teaching and learning on the module will be carried out in English.  An appropriate level of English 

proficiency will be set as a prerequisite condition for registering on the module. 

 

Implementation Schedule 
The module will be provided over fifteen weeks spread over five or six months. The pilot practice of the 

module will run from October 2008 to March 2009, and the official launch of the module as formal part of 

the MSc programme will be in 2009-10.  

 

Curriculum Components 

Although the exact components of the module are further to be elaborated, the following 

components have been suggested: 
1) Trends in the global higher education market 

2) University of Nottingham’s international strategy and institutional management 

3) International strategies in higher education 

4) Strategic management of universities in knowledge society 

5) Transnational education (TNE) including both on-campus and off-campus provision 

6) International provision by private business providers 

7) International provision through university–business partnerships 

8) Global education strategies 

 

International Collaboration 
The University of Nottingham’s International Office will support Kumamoto University to develop and 

deliver the module on the basis of a Memorandum of Understanding between the two parties. 

The module will belong to Kumamoto University but will be provided with the support of staff from 

the University of Nottingham’s International Office.  The role of the Nottingham’s office will be to help 

facilitate professional and academic speakers from Nottingham and elsewhere in the UK.  Those speakers 

will be guest lecturers on the Kumamoto University’s programme. 

The Nottingham’s office may also arrange for international officers from the UK (and maybe 

Malaysia and China) higher education sector to take the module as a stand alone CPD type course.  There 

will not be any charge for ‘UK’ participants (this category includes the University of Nottingham’s 

Malaysia and China Campuses).  The UK participants may be from the University of Nottingham’s 

International Office, other institutions, and possibly the British Council.  
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2.1 20                                                            

 

2008 6 26  

 

1300 

2008 6 26  

 

2-15-2 B 8F 

2008 7 16  
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2-1-61 
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NTT  

4-15-82 NTT 1 6F
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2008 7 24  
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2  
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2 4 24   
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2  

3 5 8   
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4 5 20   
1  
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5 6 5   
1 WBS  
2  

6 6 17   
1 WBS  
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7 7 2   
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8 7 10   
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2  

9 7 22   
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2 WBS  

10 8 4  TV  
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2  
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11 8 11   
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1 15  
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2  
3  
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1 20 GP  
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3  

3 7 9  
1 19  
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4 9 10  
1  

2 Robin Middlehurst  

5 10 8  1  

6 11 19  
1  

2 David Watson  

7 12 10  

1  

2  

3 2009 3 e  

8 
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1 14  

1  

2 20  

 

 



3. 20                                

 

1  

2008 4 12  

 in  

Legacy of Robert M. Gagne 

Walter Wager  

 

2  

2008 4 22  

14 e e

 

1 The MORE Model of Faculty Development 

      2 What Makes e3 (effective, efficient, engaging) Instruction? 

The Legacy of Robert M. Gagne: The Founder of Instructional Design Research Community 

1 Walter Wager  

2 M. David Merrill  

 

3  

2008 6 3  

 

The Internationalisation of Higher Education: Mapping Beneficiaries and Challenges 

Christine Humfrey  

 

4  

2008 8 29  

15 e e

 

1 ICT Education in KOREA: Now and the Future 

2 Competency Standards for Educational Professionals: ibstpi®’s Challenge 

3 Getting Real: Helping Teens Find Their Future in the Information Age 

1 Insook Lee  

2 Barbara L. Grabowski ibstpi  

3 Kenneth C. Gray  
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2008 9 29  

 

Transnational Education Including both On-campus and Off-campus Provision 

Robin Middlehurst  

 

6  

2008 12 15  

 

Strategic Management of Universities in Knowledge Society 

David Watson  

 

7  

2009 3 5  

 

Reflections on the “Invisible” Online Learner (and Instructor) 

Michel Beaudoin ibstpi  
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The Internationalisation of 
Higher Education: mapping 
benefits, beneficiaries and 

challenges

Dr Christine Humfrey
Professor of International Higher Education

June 2008

1.Introduction

• the role and purpose of Higher Education

• the interpretation of internationalisation

• a reflection using the UK pattern of 
university development

2. Drawing the map : the matrix of 
benefit

• economic and financial benefits

• intellectual and academic benefits

• cultural benefits

• diplomatic benefits

• opportunities for the beneficiaries

Beneficiaries Benefits

Economic Intellectual Cultural Diplomatic

World

Nation

Region

Locality

Institution

Student

Matrix

Report to HEFCE & UUK International 2008

3. Challenges for the provider : the 
virtuous circle

• studying the market (learning)

• committing to quality (caring)

• allocating resources (spending)

The Virtuous Circle

Spending

Learning

Caring



Studying the market 
(learning/1)

• Do you understand the rationale and 
motivation for international Higher Education?

• Are you aware of your university’s role in the 
locality and in the region and how this may 
change with internationalisation

• Do you know and understand your 
government’s agenda for the 
internationalisation of Higher Education and 
how or whether your institution can support it?

Studying the market 
(learning/2)

• Are you familiar with the national 
immigration and employment regulations 
and the national legislation for visitors, 
students and employees?

• Are you familiar with your country’s 
demographic trends, national academic 
subject popularity, less popular areas of 
study and career preferences?

Studying the market
(learning/3)

• Do you recognise the supply and demand 
nature of the relationship between 
research student and supervisor? 

• Do you have a knowledge of culturally 
related learning styles and pedagogical 
differences?

• How well do you know your institution?

Committing to quality
(caring/1)

• Are you committed to providing quality, 
value and relevance in terms of 
qualifications, content, learning 
environment and student experience?

• Are you able to work with the local 
community and the region to maximise 
benefits and minimise problems related to 
internationalisation?

• Do you have the means to capture and 
exploit the potential cultural gains of 
internationalisation?

Committing to quality
(caring/2)

• Are you prepared to manage the issues 
that arise from differing expectations of 
teaching, learning, supervision and 
assessment?

• Are you involved with global networks or 
regional consortia and is this involvement 
managed to offer maximum opportunity 
for outward mobility to the whole 
University community?

• Do you know how any income derived 
from internationalisation is to be spent by 
the institution:

scholarships?
capacity building?
special provision?

• Are you aware of the necessity for risk 
analysis in terms of market, global and 
academic changes?

Allocating resources
(spending/1)



Allocating resources 
(spending/2)

• Do you regularly review statistics, trends 
and feedback to prepare for future shifts 
in direction and policy?

• Do you invest in staff development and 
training and facilities to ensure that 
“learning and caring” are supported and 
strengthened by adequate skills and 
resources?

Some final thoughts:

4. Drawing conclusions 

5. Looking forward



ICT Education in KOREA: 
Now and the Future 

=>?ICT@ABCDEFG
ICTE Conference 2008

29 August 2008
Kumamoto, Japan

Insook Lee (Insook Lee (SejongSejong University)University)
South KOREASouth KOREA

HIJKLMNOP=>QRSITUVHIJKLMNOP=>QRSITUV

WXYZB[\]^P_XTUV

` a_XTU bOcIdefQghO

• What is the source of the demand for a fundamental
change, from the traditional instruction and learning
methodologies in Korea?

•=>i?jklmnopUq?rstuvwXxlmyz{|}w
~�?����

=>t��� @A?��

rapid social 
changes

��m��y�

pedagogical   
paradigm shift

@A?
�b�H����

advancements in 
information and 
communication 

technology
ICT?��

CAI CAI �� ee--LearningLearning

CAI (Computer Assisted Instruction)

Supportive e-Learning ��lmebOcId
-a type of e-Learning that utilizes web documents, discussion boards, 
chat rooms, and email in cyberspace

Web�?���������K���� O¡m¢{£~¤ebOcId

Cyber Learning ¥H¦OUq
-All the communication take place on-line
§IbHIi�¨©�©ªw?«g¬cO�SI

Blended e-Learning ®¯I°±ebOcId
-a hybrid of face-to-face and on-line instructional learning activities
u²E§IbHI{³´µ¶·¤Uq¸¹

Evolutionary Stages of ICT in Ed.
@At���ICT?º�»¼

Concept of e-Learning
ebOcId?½¾

��

¿ÀUÁ

@Â ¥H¦OJÃOJ

ÄRÅ¡Uq��

• 2001~2005
• The Adapting ICT 
into Education
Master Plan 
• [NEIS] began 
operation 
•Internet lecturing 
services such as
EBSi/EDUNETi

were launched
• The Cyber Home 
Learning System
began operation .

Expansion StageExpansion Stage
�¨Æ�¨Æ

• 2006-2010
• e-Learning Global 
Cooperation Center
• National level 
assessment sys. for 
ed. & academic 
digitalization 
• Quality Assurance 
Center in e-
Learning sector
• Ethics ed. for 
InformationCommunic
ation and ed. on 
protection of info.on 
for all Citizens
•ubiquitous service
environment thru BcN
(Broadband
Integrated Network)

Consolidation PhaseConsolidation Phase
Ç�ÆÇ�Æ

RollingRolling--out Stageout Stage
ÈÉÆÈÉÆ

• 1970-1995
• The first plan to  
incorporate the use 
of EDPS in ed.
•School Computer 
Education Master 
Plan
•Establishment of 
National infra.
•Distribution of 
personal computers

Evolving StageEvolving Stage
º�Æº�Æ

• 1996-2000
• The Adapting ICT

into Education
master Plan 

• EDUNET launched
• Cyber Ed. & Traing
Centers for 
teachers officially 
approved
•The installation of 
ICT infrastructure at
ele/middle/ high s. 
nationwide 
completed

History of ICT Use in Education
@At���ICTÊ£?ËÌ

Reform and 
revisions to 

public education 
through 

elearning

Nurture key 
human resources 

through the 
creation of 

an e-Cluster

Develop 
vocational 

schools through
elearning

bOcId>¿ÍÎRÏL�

Beyond e-learning Korea

Develop outstanding human resources 
through the promotion of e-learning

Regional 
integration 
through the 

creation of an e-
Community

Build institutional infrastructure 
for elearning

Create policy implementation 
network for elearning Foster elearning mindset

ÐÑmÒÓ?¨�
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Basic Statistics of Education
@A?éêkë
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Number of PC (MOE, 2007)

PC?ñPðÁt���PC1��¤�?óôñ?y�V

Number of PC (MOE, 2007)

PC?ñP��ðÁt���PC1��¤�?óôñ?y�V

Development of Ed. Contents
@A£«IßI�?¨�

ü	 
O°�Ï� ³ç N�¬b� �l

Number of Visual Equipment
(MOE, 2007)

�����?��ñ

Þ� LbJñ ����?���ñ ýLbJ�¤�
P�V

Development of Ed. Contents
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Key e-Learning Initiatives in 
Korea

=>?ebOcIdÙÚáâ
• EDUNET

a comprehensive education information service
opened in 1996 kµlm@A-.¥O/J

• NEIS
National Education Information Service
opened in 2000 =>@A-.¥O/J

• the Cyber Home Learning System
opened in 2004. ¥H¦O¿ÀUq�Jß�

EDUNET (1996~  )

EDUNET (1996~  )

• a comprehensive education information service 
•kµlm@A-.¥O/J

•providing teaching/learning materials, 
educational information, 

and on-line learning communities 
•@$£M'0Uq£@Óp@A-.�
§IbHIUq«g¬cßà{12

• for elementary and middle school students and teachers
•!UÁïUÁ?@òMóô%�

EDUNET

EDUNET

3 4456789:;<;;;8=>?>8@5A8?7>BC7A48@ò%�ÄOÅ?ñ

3 DDE;<;;;8@5A84?F=7G?48A7HI4?7A7=<JKLMMóôñ

3 NN;<;;;8B566FGI?I74<847AOIGH8>48>8B566FGIB>?I5G8BC>GG7P8

QR? ?7>BC7A4<4?F=7G?4 >G=8S>A7G?4T«g¬cßàñP@$MóôMUVV

3>>8BWQ7A4S>B78@5A8=I4BF44I5GR8B5G4FP?>GBW

?58SA7O7G?8?C784I=787@@7B?48?C>?8B>G8A74FP?8@A568I6SA5O7=8XYZ4T

XYZÊ£?[ £{\]©�¤^?_`M«I¥¡ßO�SI?a

Building UP EDUNET
EDUNET?��

¥O/J¨b
�òñ

�òñ

�òñ

JÅ�¥O/J¨b



EDUNET member (2004-2007)
EDUNET�òñ?cd EDUNET member (2004-2007)

EDUNET�òñ?cd

Korea’s largest educational comprehensive information service system 
5.74 million subscribers and a daily average of 230,000 users
=>eT?-.¥O/J�Jß�B574f�òghW23fÒ?Ê£i

Main Achievements 1996 ~ 2006 for Educational
Innovation through the use of ICT in Education

estimated to help reduce private educational expenses by 158.1 billion won
(US$155 million) per year.

ICTÊ£@Atj�ük155fl°¡?ml@Ano{pqr·¤Ecë

•
•

Statistics
DB

Internal
Administration

DB

Index
DB

Public
Service

DB

Educational
Administration

DB

MPOEs MPOEs

Security

Internet

Public
Authen-
tication

Internet

Internet

Internet

School Administration

-

National Ed. Information System 
(www.neis.go.kr) =>@A-.�Jß� National Ed. Information System 

(www.neis.go.kr) =>@A-.�Jß�

sºlm���rt¤uá¥O/J{NEIS{vvwãC
web-based nationwide administration system/

and share necessary administration information online
§IbHIiUÁwxtyÚm-.{z>lt{|©�¤^?Web¥H�

For teachers: reduce time spent to deal with administrative
work and thus improve the quality of their classes

@òtE}w{|o}?~k{��v��?��no?x{%�r·¤
the world’s first online information system based on open software (Linux), 

establishing itself as a benchmark system for other nations.
§OÍI����Ï�PNhKLJV{�}¤���?-.�Jß�Evw

�?>?�I�èOLEm}¤

eAdministration System : NEIS
��{|�Jß�BNEIS

80 percent of teachers, who mainly use the NEIS, say
“It reduces miscellaneous work or is convenient.”

NEISÊ£@$?80÷���£{p�·¤��Ê��Ea�
It also saves teachers 16

days in duties related to university application by making it possible to apply
for a university online.

@$?16Wk?��{§IbHITU�?��t��r·��Et��
Costs saved stand at 12.5 billion won (US$118 million) annually.

ük1�1800fl°¡?��t��
Enables education-related official

documents to be issued online through the NEIS. This saves around 9 billion
won (US$0.9 million) every year.

@A�e?Õ��{§IbHIi�u©��E ¡¢t£�tiük90f°¡��

Cyber Home Learning System
¥H¦O¿ÀUq�Jß�

the world's first national e-Learning
service and self-directed on-line learning system
��í?>¯�¡?ebOcId¥O/JP'q£V

that allows elementary/ middle school students 
to study the subject they want at home via the Internet.

HIÅOåK�¤¥i!ïUó�D(iU¦¤~@§{Uª�



Cyber Home Learning System
¥H¦O¿ÀUq�Jß�

¨W©E?Ê£iñ?cd

ª«BfÒ

Cyber Home Learning System
¥H¦O¿ÀUq�Jß�

`¬JßOR?Ä¡

/RSIBó®ó®Ev¤Uq
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Cyber Home Learning System
¥H¦O¿ÀUq�Jß�

ÞrEµ¶·¿À{¥¸O�vw@A¹º{p�©

Cyber Home Learning System
¥H¦O¿ÀUq�Jß�

Cyber Home Learning System
¥H¦O¿ÀUq�Jß�



Cyber Home Learning System
¥H¦O¿ÀUq�Jß�

Cyber Home Learning System

»¼½

��

éê

"¾l

Cyber Home Study Development ¥H¦O¿ÀUq�Jß�?��

Cyber Home Learning System
¥H¦O¿ÀUq�Jß�

Video conference (31participants simultaneously)

/Ä§�` Ò�¿~�LQJV

Cyber Home Learning System
¥H¦O¿ÀUq�Jß�

Cyber tutors, parents and  university students (tutors)

¥H¦O�¬OÅO�UV��vwTU?Uó �¬OÅOV

Digital Library 
System

Library administrative 
assistant service

Index service

inter-organizational 
information exchange

Reading assistant
service

�Librarian �Student

Library

�Teacher

Index 
development 
& operation

Support class 
materials, 
Reading 

assistance

Search, 
problem 
solving

Internet-based One-Stop Library Service

Regional Offices of Education

Digital Library System(DLS)
(dis.edunet.net) ÄRÅ¡À�Á�Jß� Digital Library System(DLS)

(dis.edunet.net) ÄRÅ¡À�Á�Jß�

a comprehensive service
kµ¥O/J

provides information on the bibliographies of school libraries 
and reading education, 

�Â�K?-.{12Pe®KL ÃÄV
- automates tasks at school

libraries such as list-making and book circulation
NJ�? �pÅvÜv om¢�UÁ?ÆÇ{'¹�

As of 2005
-used by 65 percent of schools nationwide

-some 5.24 million (56 percent of students nationwide) subscribers
-- Books lent using the system numbered 67 million, or 12 times per person. 

z>?65÷?UÁi534fÒPzLMóôñ?56÷t��V�Ê££
ÅvÜv�ñ�6700fÈP¨Ò�¤�12aVB2005üCD



� Expand creation and distribution
� Utilization of educational knowledge

National Standard of Educational Metadata

Educational Resources
Sharing System

DLS
School

Regional
Office of

Education

Specialized
Institutions

School
Homepage

• Education Science
Institutions

• Training agency
• ICT Agency

• KICE
• KRIVET
• KEDI
• KISE

• Primary
• Middle
• High
• Special

Educational Resources Sharing System
@AN�OJÉÊ�Jß�

@A ÅÄOÅ?>¿éË

UÁ ¥H�

>Ì����
Þr@A
Íò�

UÁ

Educational Resources Sharing System
@AN�OJÉÊ�Jß�

The Educational Resources Sharing System (ERS)
@AN�OJÉÊ�Jß�

makes it possible to
share, distribute and use various educational materials and content 

stored in
the EDUNET, CHLS, and DLS as well as produced at schools. 

��Jß�tÎÏrtw~�«IßI�pUÁ?' «IßI�{ÉÊ��¡¢
Linked to

schools’websites, individuals’homepages, or educational organizations’
service websites, 

enables users to search educational resources scattered
across the country.

z>tÐ�Ñ�@AN�OJ�ÒÓ¡¢BUÁ�ÔÒ���³ç{ÕmÖ

×Øtj�¥H¦OðîUÁ

-operated ‘voice-lectures only’,  
one-way radio broadcasting for last 30 yrs

ÙÚÛúükf~w®¤bR§?¨rvu±�ÜÝÞßàá�
-began to serve programs 

partially thru the internet-based instruction in 2006. 
øúúöü���?¨â{HIÅOåK�ãä¨b

×Øtj�¥H¦OðîUÁ

��QIÅO?�åEæçP V

øúúèütz²du

éêi?ëì
¥H¦O@A�Jß�

ÈÉ?��

¥H¦O@A�Jß�
?¨�Eãä ¥H¦O@A�Jß�

?ãí�

éêîïE�es½
M�Jß�?%�

×Øtj�¥H¦OðîUÁ

éê¨�

�£ðñ
�Jß�òó¨�ëô

Broadcasting Cyber High School
×Øtj�¥H¦OðîUÁ

98.610010098.6
Certified %
õö÷

721170
Certified
õöñ

731171
Registered
JKiñ

Regular 
øv

Broadcasting
×Ø

Total
µë

Special Ed. 
Schools
ùúUÁ

High SchoolsðÁ
1st Term
`1Æ

BCHS Teacher Distance Training (in 2006)
@ò%�ûüîý üV



Broadcasting Cyber High School
×Øtj�¥H¦OðîUÁ

2007 Essay Curriculum development
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Teacher Training in ICT
ICT?@òîý
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Vision of Plans for Promoting 
ICT, 2007 ICT�ºëô/RSI

Plans for Promoting ICT, 2007
ICTcºëô(2007ü)

�ÈMUq���Jß���

M¥H¦O¿ÀUq��
�Jß���ëô
M ¥O/J¨b

Various mobile technologies have emerged and have 
been developed into integrated forms.

��m¦H¡����óvkµlmàt��vw®¤

Those technological changes highlight the potential 
attraction of lower cost and equal opportunities higher 
than desktop computes and wired network systems.
PC�Ê�åK�æOLj� µ�¹i¹º
�t���Æ�

In a similar sense, wireless/mobile computer 
technologies might reinforce gradual changes in 
education in various ways (Lee, Song, & Lee, 2006).
@A{� m!"��# ty$w~%&'(tm�¡¢)

Impact of U-technologies on 
Society */�ÅJ��?��l+,

• Ubiquitous computing, through 
the pervasive use of computing

• Learning as a soci-cultural 
phenomenon

• Learning through the use of 
portable computers are most 
successful when they are used 
for collaboration (Inken, 1999; 
Gay et al., 2002) 

Increasing Collaboration and SharingIncreasing Collaboration and Sharing
É¿EÉÊ?ëìÉ¿EÉÊ?ëì

Impact of U-technologies on 
Education */�ÅJ��?@A�?+,

*/�ÅJ«I-¬OßàId�����lC.Evw?Uq�
¸OÅ®¡«I-¬OÅ�É¿lt£~�?�e ��lE~
/îï��



• Ubiquitous computing 
– Users in the central focus in a 

computing environment
• Augmented reality
• Powerful representational tools, 

such as graphing calculator, tools 
for mapping concepts, running 
simulations, gathering data, etc 

• Giving learning a ‘context’

Promoting Promoting ‘‘Doing and ReflectingDoing and Reflecting’’
�ãuEN�¯L�SI�{cº�ãuEN�¯L�SI�{cº

Impact of U-technologies on 
Education */�ÅJ��?@A�?+,

M*/�ÅJ«I-¬OßàId01i�*O2ï3t
45�gM67ECã?8DN�Nßà
Mdb��9�½¾ÞÀ��g¬¯O�SIãu�ÄOÅ
:�m¢tÇ;m�O¡gMUqt<�=�{>?

Toward U-Learning Paradigm
*/�ÅJUq�b�H�t%�w

Insook Lee (2006)

Ê�

¦H¡
*/�ÅJ

• Using a tablet pen
& an External 
keyboard
Å®¯K�ÃIE@>�

�OAO°{�}w

Individual learning using a tablet pen and an external keyboard

Result of Class Observation – UMPC
@Âi?BC��

Effect of teaching strategies – Teaching & learning activity
(High. School) @$r?��EUq¸¹PðîUÁV

• Record learning 
process using a 
built-in-Camera

• Share with the 
others

•DE b{�}wU
qÍÎQJ{FK

•�?óôEÉÊ

Using Build-in UMPC Camera

Effect of teaching strategies – Teaching & learning activity
(High. School) @$r?��EUq¸¹PðîUÁV

Result of Class Observation – UMPC
@Âi?BC��

LMS site in UMPC ulearning School

Effect of teaching strategies – Teaching & learning activity
(High. School) @$r?��EUq¸¹PðîUÁV

*/�ÅJUÁ?Uq���Jß�

Result of Class Observation – UMPC
@Âi?BC��

Toward U-Learning Paradigm

Source: 2007, KERIS

2020202013
( including 8 
u-learning M. 
Schools )

No. of 
Model schools

ImplementationDevelopment 
High-
Freshman

ImplementationDevelopment 
Middle-
Freshman

ImplementationDevelopment Elementary 6th

ImplementationDevelopment Elementary 5th

20112010200920082007
Year

Schools

• Elementary 5th, 6th: Korean, Ethics, Social Studies, Math, Science   Physical education,   Music, Art, 

Practical courses, English

• Middle Freshman:  Math, Science, English

• High Freshman:     Math, English

Subjects

ÄRÅ¡ß�J�BFG?@A�?G{H%

¨�
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Success and Emerging IssuesSuccess and Emerging Issues

��EØ¤mæç��EØ¤mæç

bOcId?Æ�rt���

e-Learning is expected to produce various effects both
inside and outside the field of education.���@A��im~

Facility of 
Interaction

Facility of 
Learner-centered

Learning and 
Customized

Sharing of 
Information

and Resources

Creation and
Growth of

Education Market

Expansion of 
Democratic

Learning Space

Cost Effectiveness
of Education

@A?
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-.EN�OJ?ÉÊ

NÙlUqJÃOJ
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Korea: relatively advantageous position in expanding and
establishing e-Learning However, several issues to be resolved 
for Korea to make a successful transition to its next generation

=>?OCl bOcIdº��?æç

Successful
Next e-Learning

Generation

Quality Issues

Human Resources 

Development

and Recruitment

Amendment of

e-Learning Laws

And Regulations

Standardization
of e-LearningTechnology
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Thank YouThank You
..

Insook Lee (Insook Lee (SejongSejong UniversityUniversity))
inlee@sejong.ac.kr

http://dasan.sejong.ac.kr/~inlee



The�International�Board�of�Standards�
for�Training�Performance�and�

Instruction�(ibstpi®)

Competency Standards for 
Educational Professionals: 

ibstpi®'s Challenge
ibstpi®'��XYZ[\]^_`abcdefg

Barbara L. Grabowski h�h X� ijklmn
Professor, Penn State University opqrhstuv���w
President, ibstpi ibstpi&xyz

{15|����e �sp�}~�	
�
2008�8�28�(�)@�����p+�

���������������wX������yz-

<1> <2>

ibstpi®
PART�I:

• Who�we�are ������

• What�we�do� ���gf�'�

• How�we�fulfill�our�mission
	�q�p���-��'��d���gf�'�

• What�are�our�current�projects
� ¡'��¢£¤¥���

<3>

Parts�II�and�III

• PART�II����The�ibstpi�competency�development�
process ¦p§¨pq�©ª���k
– Discuss�the�competency�development�process�

with�its�challenges.�

• PART�III�– Developing�competence
«`d¬��d¦p§¨pq����®¯°¯

– How�the�competency�sets��are�used�to�develop�
competence�– use�Instructor�as�the�example

<4>

Who�we�were…
������f�±²¯XXX

An�organization�
• Begun�in�1977�as�a�joint�initiative�of�
³�´µ¶(sqt·¸¹�gº»¼¼�d©½
– Association�for�Educational�Communications�and�

Technology�(AECT) ¾¿��¦	ÀsÁ�q�pXÂ�´

– National�Society�for�Performance�Improvement�
(NSPI��� now�ISPI)� ¾¿ÃÄÅ�ÆpkÇÈ�´

• Incorporated�as�a�nonprofit�organization�in�
1984 º»ÉÊ�¯ËÌÍÎÏÐd¬Ñ�

<5>

Who�we�are…
• Up�to�15�elected�directors�–

supported�by…ºÒÓ'yz¹
– Ibstpi�Fellows Ä£��

– Advisors tÔh(Õ

– Research�Associates YÖ×

– Former�Directors Øyz

– Partners Ã�¥
�

– Friends�of�ibstpi© ÄÙpÚ

• Representation &x¹�g
– Multiple�sectors Û�¤+�¯Ë

– Geographic�locations ÛÜÝ¯Ë

<6>

Some�Introductions…
yz'Þß�àá�â°

• Barbara�L.�Grabowski,�President &xyz
• Darlene�Russ�Eft,�Executive�Vice�President ã ä&x
• Marcie�Bober,�Secretary å.æ

• Tiffany�A.�Koszalka,�Treasurer ç_[\
• Katsuaki�Suzuki,�Membership�Director èph�[\
• Robin�Yap,�Intellectual�Property éêçëì[\
• Ileana�de�la�Teja,�Director
• Robert�Reiser,�Director
• Michael�Beaudoin,�Director



<7>

What�we�do�…
ibstpi®'��

The�mission�of�ibstpi® is�to�develop,�validate�
and�promote implementation�of�international�
standards�to�advance training,�instruction,�
learning�and�performance�improvement.

–Focus�on�the�instructional�design,�training�&�
performance�improvement�communities

¦p§¨pq�íc�©ªXîïXðñòó�ô¹õ
YZX(pk¥ ¤q�pX�öXÃÄÅ�ÆpkÇÈd÷ø�

��ùúû'^`�ÇÈòó�ô¹

(pk¥ ¤q�
rüÕ(p¹YZXÃÄÅ�ÆpkÇÈdÄÅ�ýk

<8>

How�we�fulfill�our�mission…
��������gf�¯

• Through�Competency�Development�teams��and�5�
research�oriented�Think�Tanks
¦p§¨pq�©ª·�!¹ÒYÖ�r��'þ�õ�
– Create�job�specific�standards�in�the�form�of�competencies�

&�performance�statements
– ¦p§¨pq�¹ÃÄÅ�Æpk.�'¡õ^_��'íc�e��
�°ô¹

– Make�presentations,�publish�papers�and�books,�consult�
and�mentor�individuals�and�organizations�pertaining�to�
standards�and�best�practices�related�to�instruction,�
learning�and�performance

– (pk¥ ¤q�p	�öXÃÄÅ�ÆpkÇÈd÷}°�íc	*k
¥� ¤¨
kd���Ó	ÏÐ�����Ù�p¨�q�p	��
Xå��ªx°�ô¹

<9>

Our�work…

ibstpi® directors� define�
the�knowledge�skills�and�
attitudes�of�…

yz�÷}�Ý'é�X
klrX�����°�

<10>

Sponsored�conferences/workshops�
and�seminars… a�sampling
�´	��¤q���� ����-

• Performance�Improvement�and�Instructional�Design�
[Bergen,�Norway;�1998]

• Training�Manager��[Estes�Park,�CO,�USA;�1999]

• Online�Teacher�[Windermere,�England;�2000]

• Instructional�Design:�Maximizing�Quality,�Maximizing�
Return�[Australia;�2003]

• Using�Competencies�for�Performance�Improvement�
[Detroit,�MI,�USA;�2005]

• Skills�for�Effective�Learning�Design [Australia;�2007]

<11>

Who�is�using�ibstpi® competencies�
and�how�are�they�using�them?

ibstpi®¦p§¨pq�������Ñgf�'¯�

• Competencies�are�used�by�many�public�and�
private�organizations�and�various�academic�
departments�around�the�world�in�a�variety�of�
ways…

• ���'��'�êX�êÏÐ	� ê!÷õ"ß¬¡õ
¦p§¨pq���ø#gf�$

•Average of over 25 copyright requests per month � �%�³Ò&'È'Î()*+,
•Requests have come in from all over the world � ����õÊÒ-ÏÐ'È�Î(�
•Over 450 organisations worldwide have been granted the right to use ibstpi work

<12>

Current�Projects
� ¡'��¢£¤¥

• Online�Learner .p (p�ö]

• Instructional�Designer (pk¥ ¤q�
rüÕ(


• Evaluator /0]

• Instructor (pk¥ ¤+



<1>

Part�II:�ibstpi®’s�Methodology�for�
Developing�Competencies

ibstpi'¦p§¨pq�©ª12

• PART�II����The�ibstpi® competency�
development�process ©ª34
– Discuss�the�competency�development�process�

with�its�challenges.�

– ¦p§¨pq�©ª���k¹5'67
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Discussion�points

• Why�is�the�process�important?
¬8���k�9:¬'¯�

• What�is�competency?
¦p§¨pq�¹��¯�

• How�does�ibstpi® develop�competencies?
ibstpi�¦p§¨pq���'��d©ª�gf�¯�

<3>

Why�might�you�want�to�know�how�
competencies�are�developed?
¦p§¨pq�©ª;2�é�<=��¯�

• Judging�the�relevance�and�validity�of�
competency�sets
¦p§¨pq�'>\?¹@A?�BC°��

• Adapt�existing�competencies�to�local�cultures
DE'¦p§¨pq��F¬�ÜÝ�Gd@(°��

• Develop�competencies�yourself�for�specific�job�
roles�in�your�organization
HI'±²'J�K_I�'�dHIõ©ª°��
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Value�of�some�competency�profiles�is�
questionable

• Increasing number of competency profiles
• Usually done by self-appointed experts
• Seldom documented  
• Poor empirical support
• Absence of theoretical framework
• Rarely validated
• Built for very specific contexts
• Little or none reusability

Do we need a quality control of competency profiles?

LMò#gf���'¦p§¨pq��N7OP

¦p§¨pq�LM�QR�
HS�ùúû"�TH©ª
UV�¬f
WïêXYZd[�f
y�ê\±P�]^
Wïò#gf¬f
_�ê¬`Þ'P�a�
bÎ(?�cfX¬f

¦p§¨pq�'�dey�f:õ�¬f¯�
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First�things�first….Defining�terms
âg(�'��¯ËXXX

• What�is�a�competency?

• ¦p§¨pq�¹��¯�

<6>

“Competence” and�“Competency”

• Competence�=�A�state�of�being�well�
qualified

• Competency�=�a�description�of�critical�ways�
that�competence�is�demonstrated

¦po¨pk�`aah-ij�/0ò#�k�

¦p§¨pq�i`a�l ò#�ô¹'m;¹¬�12�.�
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Ibstpi®’s definition�of�competency
¦p§¨pq��ibstpi®��

• A�knowledge,�skill�or�attitude�that�enables�one�
to�effectively�perform�the�activities�of�a�given�
profession�or�function�to�the�standards�
expected�in�employment

• The�International�Board�of�Standards�for�Training,�
Performance�and�Instruction�(ibstpi®)

J�^Kd��þ��n�êdl ���o(]p'qrd
s�Ù*rõ!`°�ô¹�*`d°�é�XklrX��
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A�competency�

• A�short,�general�description�of�complex�effort

• A�behavior,�not�a�personality�trait�or�belief

• Can�be�developed�through�training

• Supported�by�more�detailed�performance�
statements

• Examples �
– Training�manager ¥Ù�sp�Æt�¢u�

– Instructional�designer (pk¥ ¤q�
rüÕ(


vw¬xa	Ây��°�zfX{|ê¬.�

�Óê¬}?	~/õ�¬� �'.�

����¬�ÃÄÅ�Æpk.�"õX��ò#gf�

YZd�Ñg©ªXÇÈ°�ô¹�*`

¦p§¨pq�¹�
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Performance�statements
ÃÄÅ�Æpk.�

• Observable�behaviors�that�support�a�
competency

• Similar�to�competencies,�but�more�detailed

• Examples
– Evaluator

– Instructor

ÃÄÅ�Æpk.��¦p§¨pq�����
��*`¬ �

¦p§¨pq�¹�gf������¬.�
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Domain�(Area) �Ý
• A�cluster�of�related�competencies�that�make�up�a�logical�

grouping ÷}J�¦p§¨pq��â¹��yê�µ

Professional�
foundations�

Planning�and�
designing�the�
evaluation�

Implementing�the�
evaluation�plan

Managing�the�
evaluation

Professional�
foundations

Planning�and�
preparation

Instructional�
methods�and�
strategies

Assessment�and�
evaluation

Management�

Professional�
foundations

�Planning�and�
analysis

�Design�and�
development�

�Administration

�Professional�
foundations

�Planning�and�
analysis

�Design�and�
development

�Implementation�
and�management

EvaluatorInstructorTraining�
Manager

Instructional�
Designer

<11>

Example�from�instructor�competencies
(pk¥ ¤+¦p§¨pq�¯Ë'�

• Domain�
– Professional�foundations

• Competency��
– Communicate�effectively�in�visual,�oral�and�written�

form

• Performance�Statements
– Use�language�appropriate�to�the�audience,�context�and�

culture

– Use�technology�to�enhance�communication�

¦p§¨pq�

��X��X�G'��¯Ë@A¬��x��(f�

ÃÄÅ�Æpk.�

��X��X��õn�êd¦	ÀsÁ�q�põ��

���f¦	ÀsÁ�q�p'�d¨¤)�¢��(f�

�Ý

ùúû��
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How�are�competencies�developed?
¦p§¨pq�©ª';�

• Following�a�competency�model…
“a�competency�model�is�the�organization�of�

identified�competencies�into�a�conceptual�
framework�that�enables�the�people�in�an�
organization�to�understand,�talk�about,�and�
apply�the�competencies…” (p.�10)
¦p§¨pq��ür¹�¶�ò#�¦p§¨pq��±
²G°�ô¹õJ�Ó��defg'y������µ
f�(õ����d°��'õJ�

Marelli, A.F. (1998). An introduction to competency analysis and 
modeling. Performance Improvement, 35 (5), 8-17.
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Competency�modeling�issues

• Role�definition ��'��

• Competency�scope ¦p§¨pq�' ¡

• Future�orientation ¢£'1Ç?

¦p§¨pq�©ªdJ�Ñg'67
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The�ibstpi® Competency�Development�Model

^_È'��

¢£¤¢�p¥y¹0¦�ÃÄÅ�Æpkíc�§'^_W¨

é�XklrX
��'¶�

é�XklrX
��'îï

�Ý ¦p§¨pq� ÃÄÅ�Æpk.�å

ibstpi®¦p§¨pq�©ª�ür
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The�activities�and�roles�of�a�job
J�^_'þ�¹��

• Creating�an�image…(è�¢�©�
– What�is�your�image�of�an�Job�X?
^_X¹��ª¬(è�¢¯�

• The�ibstpi® image ibstpi®�«��(pk¥ ¤+�

– Example��� instructor
• Work�in�a�wide�range�of�settings ¬ ¡'`Þõ�Ó

• Responsible�for�more�than�delivery�of�instruction

(pk¥ ¤q�p'W®�Zõ¬�5#'È'¯°�±e

• The�goal�is�to�improve�performance�related�to�the�job

J�^_d÷°�ÃÄÅ�ÆpkÇÈ��ê
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Implementing�the�model�for�each�set�of��
competencies

Û¦p§¨pq���¥'�ür�W²°�

I. Review�of�the�literature�and�practice
�³¹W¨�Ù¤À�°�

II. Competency�identification�and�
validation
¦p§¨pq��¶��îï°�

III. Competency�revision�and�final�approval
�´¹µ¶·¸

<17>

Phase�1:�Review�of�the�literature�and�
practice ¹ºº��³¹W¨'Ù¤À�

• Foundation�from�previous�work
3»'¦p§¨pq����d¼�

• Recent�developments�and�visions�for�the�future
µ½'�Ç¹¢£¤¢�p

• Recent�use�in�a�variety�of�settings�and�visions�for�the�
future
� ¦p§¨pq�'Û¾�Ýõ'Î(k�¹¢£

• Current�practice�in�train�the�trainer�materials�in�
industry
WK�'YZ]YZõ'W¨k�
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Phase�2:�Competency�identification�
and�validation ¹º³�¶�¹îï

• Identification ¶�
– Invited�cross�representational�expertise�

��Ý'ùúû�¿À
– Board�as�expert�panel yzHÁ�ùúûÃtr

• Analysis�and�debate�in�the�settings `Þdefg'IÂ¹ÃÄ

• Validation îï
– Same�rigor�to�obtain�cross�sectional�responses�from

• Settings
• Cultures
• Organizations

– Respondents�from�around�the�world

F¬�`ÞX�GX±²dâ���Å��Æ�ÇÈ?

���¯Ë'Éa
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Methods
• Focus�groups,�expert�panels,�surveys�of�recognized�

practitioners,�review�of�literature�

• Multiple�iterations

Questions
• Which�activities�and�roles�are�relevant?�

• Frequency�and�criticality�of�performance?

Issues
• Essential�or�advanced?�

12�ÄÅ�ýk�r��ùúûÃtrÊËW¨û
'ÌÍ�³ÌÍ

�'þ�	���Î�ÈÏ�Ð�¯�
^_l `a'Ñª�	9:?��

fÒ¯5#¹�ÈÓ¯�
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Phase�3:��Competency�revision�and�
final�approval ¹ºÔ��´¹µ¶·¸

• Profile�analysis ��ÄÕ(rIÂ
– Personal �Ó
– Experiential Ö×
– Job ^_

• Job�profile ^_��ÄÕ(r
– geographic�location�of�job,� ^_'Üyê�§
– type�of�organizational�setting,� ±²+(�
– focus�of�the�job,� ^_È'ÄÅ�ýk
– percentage�of�time�devoted�to�instruction�or�training,
(pk¥ ¤q�p	YZdØ	°^_%Ù'�µ

– major�language�used�on�the�job �(��

<21>

Empirical�findingsWïê¬éÚ
• ibstpi® reports�empirical�findings�rather�than�

impose�an�arbitrary�point�of�view

• Differences�exist�on�the�basis�of�job�roles,�
previous�experience,�type�of�organization,�
gender,�region,�nationality,�and�so�on

• Typically�not�all�persons�are�expected�to�exhibit�
all�competencies

ibstpi®�TCê¬���Û�eZ�'õ�¬�Wïê¬éÚ�ÜÝ°�

^_ÖÞ±²'¾ß?àÜÝ��¬�d��	f�E§°�

áâ°Ðg'Ó�¾¦p§¨pq�döã°�ô¹�
qrò#gf¬f
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PART�III

• Developing�competence

• ¦p§¨pk�©ª°�
– How�the�Instructor�competency�sets��are�used�to�

develop�competence

–(pk¥ ¤+�¦p§¨pq���¥��'��d
�Ñg¦p§¨pk�©ª°�¯

<23>

Why�are�the�IC�important?
(pk¥ ¤+�¦p§¨pq��¬89:¯�

• Instructor Self�assessment�&�improvement

• Training�manager Human�resource�development

• Instructional�designer Plan�effective�support

• Evaluator Performance�evaluation

• Personnel�manager Hiring�practice

• Academic/Training Teacher�and�faculty/trainer�
preparation

• Other?�

Hä/0¹ÇÈ

Óå©ª

n�ê¬��æç

ÃÄÅ�Æpk/0

·(

�×XYZ[\]'cè

(pk¥ ¤+�

YZey]

üÕ(
�

/0]

Ózey�

� XYZ

5'é¯
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How�can�they�be�used?
¦p§¨pq�'�f1

How�might�a�meaningful�
professional�development�
program�be�created�for�
instructors?

Training�Manager

YZey]
«<�¬(pk¥ ¤+ÇZ^`©ª
YZ���e�Ñ�Ë�f¯�

What�can�I�do�to�improve�
my�performance�as�an�
instructor?

Instructor (pk¥ ¤+
HÁ'ÃÄÅ�Æpk���ÇÈòó
Ë#�¯�

Representative�Question

&xê¬dN

Type�of�Individual�User

�Óê�Õ'+(�
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Representative�Question

&xê¬dN

Type�of�Individual�User

�Óê�Õ'+(�

What�characteristics�
should�be�used�in�hiring�
instructors?�

Personnel�Manager
Óåey[\]
(pk¥ ¤+�·(°��d�
��c¹°Ð�¯�

How�should�instructor�
performance�be�
evaluated?

Evaluator /0]
(pk¥ ¤+'ëz���/0°
Ð�¯�

What�KSA’s are�required�
by�instructors?

Instructional�Designer
(pk¥ ¤q�
rüÕ(

(pk¥ ¤+dìË#�é�X
klrX��d���J�¯�
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Organizational�Uses
±²¹�g'þ(2

What�selection�criteria�
are�relevant�for�hiring�
instructors?

Personnel�Department

Óz�ú
(pk¥ ¤+�·(°��d>\
¬�c��¯�

How�can�the�
performance�of�
instructors�be�improved�
to�enhance�overall�dept�
performance?

Training�Department

YZ�ú
(pk¥ ¤+'^`��ú¾Ð'
^`�j��d��ÇÈõ�
�¯�

Representative�
questions &xêdN

Type�of�Organizational�
Group ±²+(�
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Representative�
questions &xêdN

Type�of�Organizational�
Group ±²+(�

Which�SKA�are�required�
in�order�to�implement�a�
systematic,�enterprise�–
wide�learning�
organization�effort?

Learning�Organization�
programs
�ö°�±²��� !
±²¾Ð¹�g'qk¨!ê¬�
ö°�±²�íî°��d��
'é�XklrX���f:¯�

What�topics�are�relevant�
for�TTT�programs?

Train�the�trainer�program
YZ[\]YZ��� !
YZ[\]YZ¹�g�ª¬¥§�
¤�ï�'�>\¯�
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How�were�the�ibstpi�IC�identified?
(pk¥ ¤+¦p§¨pq�¶�'Ö


• 1988�– Instructor�centered (pk¥ ¤+�ð

• 1993�– Use�of�technology�(f2f)
ñÞ`Þõ'¨¤)�¢�þ(

• 2004�– Use�of�technology�(online)
ñÞ`Þõ'¨¤)�¢�þ(

Multiple�actorsvò'÷�]

Diversity�of�settings �"¬`Þ

<29>

The�instructor competencies
� Domains –�Ý

ibstpi® Instructor 
competencies

Professional foundations

Instructional methods 
and strategies

Management

Assessment 
and evaluation

Planning and preparation(pk¥ ¤+¦p§¨pq�

Òe'�Ý

ùúû��

æç¹cè

�w12¹1ó

ô�¹/0

Æt¢èp¥
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The�instructor competencies
� Competencies –¦p§¨pq�

Professional 
foundations

Communicate effectively

Establish and maintain
professional credibility

Comply with established
ethical and legal standards

Update and improve one’s
professional knowldege

and skills

ùúû����Ý-

Êe'¦p§¨pq�

n�êd¦	ÀsÁ�q
�põ��

HÁ'ùúû¹�g'
é�	klr�õö
XÇÈõ��

�vò#gf�¥yêX
2÷ê¬�c�ø�

ùúû¹�g'~ù��
vXú±õ��

i
D

C PS
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The�instructor competencies
� Performance�statements –

ÃÄÅ�Æpk.�

Communicate
effectively

Use language appropriate to the 
audience, context, and 

culture

Seek and acknowledge
diverse perspectives

Management

Assessment 
and evaluation

Use appropriate
verbal and nonverbal

languageRole Tool Context

n�êd¦	ÀsÁ�q�p°�

Òe'ÃÄÅ�Æpk.�
�º-��X��X�Gd@A¬
��x�

�³-��êXÌ��ê¬
¦	ÀsÁ�q�p

�Ô-�"¬Ú1�ûìXüý°�
�Ê-t�kèp¥¹/0
�Ò-Æt¢èp¥

�� þ�r ��

i
D

C PS

<32>

Which�competencies�do�you�need�to�
demonstrate? J¬�d��#�f:�

• Communicate�effectively n�êd¦	ÀsÁ�q�p°�

• Update�and�improve�one’s�professional�
knowledge�and�skills ùúû¹�g'é�Xklr�ÇÈ°�

• Prepare�for�instruction (pk¥ ¤q�p�cè°�

• Use�media�and�technology�to�enhance�learning�
and�performance
�ö¹ÃÄÅ�ÆpkÇÈ'�d¨¤)�¢��þ(°�

• Provide�clarification�and�feedback
��¹Ä
�Ôh�¤�L�°�

<33>

Assessing�personal�competence�as�an�
instructor

(pk¥ ¤+�¹�g'J¬�'¦p§¨pq��
�ý�â���

Self�assessment

Hä/0

<34>

How�to�become�a�competent�
instructor��Action�Planning

«`¬(pk¥ ¤+d¬�12�t¤q�p� p

• Indicate�your�long�term�objective
æqê¬�í��ý°�

• Identify�the�competencies�to�achieve�the�objective
5'æq�í�,df:¬¦p§¨pq��¶�°�

• For�every�competency,�identify�your�own�strengths�
and�weaknesses
¦p§¨pq��¹dHI'æ�Xz��¶�°�

• Determine�how�to�develop�them
��	Ñg©ªXÇÈ°�¯�m�

• Identify�possible�difficulties�and�obstacles
J�����		
�¶�°�

• Prepare�a�timeline�for�every�possibilities
°Ðg'*`?dñ�g+(! (p�cè°�
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Where�can�you�get�help?
�Z�Æ�12

• Communities�of�practice W¨û¦	Às¨


• Blogs ¸��

• Books å�

• Journals�and�articles �´�¹.z

• Workshops ��¤q���

• Professional�associations �´

• Repositories Ù¢¥�

<36>

Where�to�get�more…
�Ñ¹�Ü���f`µ�XXX

• Contact:
– Barbara�Grabowski

• bgrabowski@psu.edu
• For�general�information�¾|ê¬�Ü�&xyz-

– Katzuaki�Suzuki�
• ksuzuki@kumamoto�u.ac.jp
• Director�for�membership èph�q��[\yz

http://ibstpi.org/
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The Problem 67

• To many high school dropout without job 
skills. ^Kklr�±�¬fj���]��°��

• To many high school graduates without 
job skills. ^Kklr�±�¬fj�]��°��

• To many college dropout without job 
skills. ^Kklr�±�¬f����]��°��

• To many college graduates without job 
skills. ^Kklr�±�¬f��]��°��

The fact is that large numbers of 
college graduates leave school as 

unsure of what they will do “when 
they grow up” (except perhaps 

continue to go to school) as they 
were when they started.

��%¹�Ðg��Ód¬Ñ�Ë��°�¯"�
���d �~Z�ô¹'�d-I¯Ë¬f��]

��f¹f�'��¯�$

How CA Postsecondary Education Systems Address 
Workforce Development (2007). 

CA Postsecondary Education commission
ý�ÄÅrstuj����×´�³--¼-

Uncertain Times ��¯¬¹�
• Inflation adjusted earnings for 4-year college 

graduates are less today than in 1972.
Ê��]'�0È I�Ì!��"#�1972���$
'1�%f

• The average student loan debt is 20K
�®��p'&'�2(Ôr')�

• Growth of “Gray Collar” workers
fø*���Ù�ý �"+]'QR

• 30% of highest income do not have a degree
j�Æ]'30%��,�±Ñgf¬f

• One third of young adults lack health 
insurance.   Almost half of temporary workers 
are age 18-34.
-]'3I'1�./0R�$Ì12o(]'é34
ò�18-345�6gf�

Uncertainty in the Information 
Age �Ü�´'��Wò

Information Age Defined.
�Ü�´���°#7

The manipulation of information as a significant 
economic, cultural and political activity. 

�Ü�8�ô¹�ÖÖ9êX�GêXÖ9êd9:¬þ�

Uncertainty in the Information 
Age �Ü�´'��Wò

General Labor market implications
{|ê¬+:`;'�<
XFound throughout the economy

IT^¾�ëK¾|dð=êdE§°�ô¹
XSome new occupations. CIO

CIO¬�'ö�f^K
XLess than fulltime employment
12o(0>'o(
XTelecommunting ¨Ù¦	ÀsÁ�q�p
XCertifications more important than degrees
�,��ý�ï���9:



Uncertainty of Employment for Youth 
in the information age.

�Ü�´'-]d¹Ñg'o('��Wò

Growth of High skill/low wage employment
j?`Xc�Æ'o(�QR

• IT work is the easiest to off-shore.
IT÷}K_�@�A©�µ�BC

• Globally more than a million 4 yr college degrees 
awarded annually in computer science, math, and 
electrical engineering. 
���õ%�100(Ó'È�¦p§À�+��Xò�X
DEÂ�'�,�ÎÆ

• Programmers earn less than high school teachers.
��� Æ�j��F��cG�

• H1b visa debate in U.S. H1b visas that earn 25% less. 
¿�õ'H1b¤ÕN7�H1b¤Õõ�G��25%HI

Uncertainty of Employment for Youth 
in the information age.

�Ü�´'-]d¹Ñg'o('��Wò

•Online volunteers .p (pi p¨
t

• Microsoft    Three to four years experience for 
most all jobs in programming.  Less than 3% of 
total workforce has a degree. 
Æ(¤�JÄ¥�� ��� 	p�÷}'^¾é¹ª��
3-4�'Ö×]$�,�«]�ÔK0>

Importance of Career 
Planning

lu�tæç'9:?

The Fate of 
24 Ninth Graders

24Ó'j�]'L�
7 drop out (29%) ��
5 graduate & go to work (21%) �KXM^

12 Enroll in college (50% not 70%) ��
4 Drop out freshman year 1�õ��

6 Graduate in five years (25%) 5�'Nd�K
3 Take “gray collar” jobs, nationally
3 Win the one way to win game (13%)
��Ù�ý �"dM^�¾�-iO�!dPÎ

University Graduates
Employment  2000-2012

��]'M^k�

Supply    Demand   Employed
�" Q: M^

University Grads 1,439,264     670,000     47%
��]

Only 13% of all jobs will require just a BA degree 
(Dept of labor projections to 2016).   

��UÈ�f:¬ëz�13%dRâ��2016�Sô-

ProblemN7 # 1
The One Way to Win Paradigm
PÎ'T�{e�¯¬f¹f�U«

1. Get a four year college degree
4�®'���V�ô¹

98% agree, 72% plan on grad school
�98%�W,72%����;'���æç-

2. In order to insure economic success
Ö9ê¬,X�.ï°��

Three of top 4 reasons for going to college
����yYÈ,4e'��'3,

3. In the professional ranks ùú^dM�ô¹
Professional/managerial 65%  Technical 6%
ùú^Xey^ ? ^



The “Other Way to Win”
Message Zd�T�J�[

1. The “one way to win” philosophy is nonsense.  It 
insures the majority of teens will fail.
�,X;'T�{e"¹f�U«2�
p�pk$

��'º-&�,Xõ�¬ff\�e�Ñg�â�

2. There are Other Ways to Win.   Technical education is 
a better way for many from the academic middle.  
Zd�T���òªJ�$? ���,]�Ù^d¹Ñg

���f_¸`

3. All students should go on to postsecondary education 
when and if they can benefit from the experience.
j���'Ö×¯ËÎa�ÆË#�¹�d'Pd��°Ð��

4. Career maturity is as important today as academic 
maturity.
$��KÈ',ã¹lu�tÈ',ã�¶�d9:�

The Other Way to Win
PÎ;'Z'T

• Technician and Middle Skill 
Employment.

? êX�ÙklrM+

The High Skills/High Wage 
Workplace

jklrXjG�'^`

30%

Ratio 1-3-2-4
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What Types of Employees are Expected to Be 
in Short Supply Over the Next Years?
�"�b�Saò#�^¾��¯�

Source: “2005 Skills Gap Report: A Survey of the American Manufacturing 
Workforce” by National Association of Manufacturing
¾¿cdKÉ´ÌÍ2005�
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Aerospace Career Technical Positions (partial)
jklm÷}^¾{n�{�-

• Inspector
• Technician, Electronic Research & 

Calibration 
• Technician, Industrial Electronic Systems 
• Technician, Instrumentation Controls 
• Fabricator, Plastic, Senior 
• Electrician, Maintenance Industrial 
• Laboratory Assistant 
• Mechanic, Heavy Duty Truck 
• Mechanic, Solid Propellant Development
• Operator, Solid Rocket Motor
• Tool, Jig and Fixture Builder 
• Technician, Vacuum Braze Furnace 
• Technician, Test and Assembly 
• Technician, Rocket Test "A" 
• Operator, Solid Rocket Motor "A"”
• Operator, Solid Rocket Motor  “B
• Technician, Primary Standards -

Mechanical 
• Technician, Inertial and Telemetry 

Systems 
• Sheet Metal, Journeyman 

• Process Camera Technician
• Photographer, Technical 
• Photographer, Still 
• Photographic Laboratory Processor 
• Photo Etch Processor 
• Metalsmith
• Metalsmith, Experimental 
• Mechanic, Plastics 
• Mechanic, Maintenance 
• Mechanic, Crane 
• Mechanic, Air Conditioning and 

Refrigeration 
• Machinist, Journeyman 
• Machine Operator 
• Machine Tool Repairer & Rebuilder
• Inspector, Tooling 
• Inspector, Radiographic/NDT 
• Grinder, Tool and Cutter 
• Firefighter
• Fire Service Technician  
• Electro-Mechanical Bench Fabricator 
• Chemical Waste Technician 

Types of Skills Workers Will 
Need in the Future
¢£ìË#�klr

53%

53%

51%

39%

0% 20% 40% 60%

Math
Reading
Technical Skills
Employability Skills 
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Economic Development
Ö9êªA

Nonspecific investments in education do not grow 
an economy.  Michael Porter.
{|ê¬��;'pU�Ö9,æde¬�Ë¬f
�Æ(ÁrX�+�-

Technicians, not engineers, are the key to 
economic growth.  Firms recruit engineers 
internationally, but look to the local labor market 
for technicians.
fp¢stõ�¬�? ^�Ö9,æ'q�r�$
fp¢st����¯Ëo(ò#��? ^�Ü
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Problem N7 #3
Widespread Career 

Immaturity
lu�t0,ã'st

The Need to Help Teens 
“Get Real”

10&���Wêd¬�X��õÎ�±�"
�'���f:

All my life I’ve always wanted 

to be somebody, but I see now 

I should have been more specific.

��¯"d¬��f¹gÑ¹«�gf��
$d¬ÑgU�d��I�uÐêd«�
�Ð��Ñ�¹U�$

Wagner, 1986
Other Ways to Win

Creating Other Ways to Win
Career Guidance

,X;'Z'T�v�V°lu�tw(xpk

�By the tenth grade all students will have 
participated in activities designed to help 
them identify several career options.
j�1�®âõd¢£'^K_¸defgé�
þ�d¾×�yRòó�

� In the eleventh and twelfth grades all 
students will participate in activities that allow 
them to verify these choices, using the results 
to develop postsecondary plans.

�j�2X3�õyRÖ×d�Yfgf�e¯'_
¸`�îïòóg�Kz'æç�vgòó�

Summary :{
1. About half of all teens in U.S. either drop out 

or go to work after high school graduation.
¿�'10&'{4I�j����°�¯�K�zd
M^°�T�_ªõf�

2. There are Other Ways to Win
,X;'T�Zd���òªJ�

3. There will be more opportunity at technician 
and middle skill occupations. 1-3-4-7
? ^	�Ùklr^'ëz'!´�����J�

4. Career maturity is as important as academic 
maturity.
lu�tÞ',ã���KÞ',ã�¹¶|d9:�



TransTrans--national Educationnational Education

Robin MiddlehurstRobin Middlehurst
Kingston UniversityKingston University

AgendaAgenda

•• TerminologyTerminology
•• ContextContext
•• Modes of deliveryModes of delivery
•• TrendsTrends
•• Perspectives & rationalesPerspectives & rationales
•• Regulation & QARegulation & QA
•• Key issues & debatesKey issues & debates

What is TransWhat is Trans--national Education?national Education?

•• ‘‘Programmes where learners are located in Programmes where learners are located in 
a different country from the awarding HEIa different country from the awarding HEI’’

•• Focus on internationally mobile Focus on internationally mobile 
programmes & institutionsprogrammes & institutions
–– GATS Mode 1 (crossGATS Mode 1 (cross--border supply)border supply)
–– GATS Mode 3 (commercial presence)GATS Mode 3 (commercial presence)

TerminologyTerminology –– related termsrelated terms

•• CrossCross--border education border education –– all forms of all forms of 
educational mobility between nationseducational mobility between nations
–– NonNon--commercial academic cocommercial academic co--operation & operation & 

development assistance + trade in education servicesdevelopment assistance + trade in education services
–– Student mobility, programme mobility, institutional Student mobility, programme mobility, institutional 

mobility (OECD, 2004)mobility (OECD, 2004)

•• Borderless educationBorderless education
–– broad range of activities that cross traditional borders broad range of activities that cross traditional borders 

of HE: geographical, sectoral, conceptual (OBHE, of HE: geographical, sectoral, conceptual (OBHE, 
2002)2002)

TerminologyTerminology –– Actors involvedActors involved

•• Country in which TNE is based:Country in which TNE is based:
–– Provider, home or exporting countryProvider, home or exporting country

•• Country in which the student is located:Country in which the student is located:
–– Receiver, host or importing countryReceiver, host or importing country

•• Institution that issues qualification:Institution that issues qualification:
–– Awarding, exporting, credentialling, foreign Awarding, exporting, credentialling, foreign 

institutioninstitution

•• Collaboration Collaboration –– with with ‘‘local partnerlocal partner’’

ContextContext

•• TNE institutions are key players in TNE institutions are key players in 
globalisation & internationalisation of HEglobalisation & internationalisation of HE

•• International trade in (all) services has International trade in (all) services has 
grown dramatically in last 20 yearsgrown dramatically in last 20 years
–– Increased value of services (70%+ of GDP in developed Increased value of services (70%+ of GDP in developed 

economies)economies)
–– Technological developments facilitating separation of Technological developments facilitating separation of 

production & consumption in time & spaceproduction & consumption in time & space

•• WTO valued worldwide market for education at WTO valued worldwide market for education at 
US$27 billion in 1995US$27 billion in 1995



Modes of delivery (1)Modes of delivery (1)

•• CrossCross--border distance educationborder distance education
–– Online or printOnline or print--basedbased
–– Spread widely but thinly across worldSpread widely but thinly across world

•• PartnerPartner--supported deliverysupported delivery
–– Public & private universities & collegesPublic & private universities & colleges
–– Commercial arms of public universitiesCommercial arms of public universities
–– ForFor--profit & nonprofit & non--profit companiesprofit companies
–– Professional associations & govt. agenciesProfessional associations & govt. agencies
–– Twinning: articulation, franchise Twinning: articulation, franchise 

Modes of delivery (2)Modes of delivery (2)

•• Branch campuses Branch campuses 
–– mainly since midmainly since mid--1990s1990s
–– Fully or jointly ownedFully or jointly owned

•• Global forGlobal for--profit education groups profit education groups 
(+ campus networks)(+ campus networks)
–– Laureate EducationLaureate Education
–– Kaplan Higher EducationKaplan Higher Education
–– Apollo GroupApollo Group
–– Career Education CorporationCareer Education Corporation

Branch campus examplesBranch campus examples

•• Monash University (x4)Monash University (x4)
•• University of Nottingham (x3)University of Nottingham (x3)
•• Carnegie Mellon (x 4)Carnegie Mellon (x 4)
•• Johns Hopkins University Paul H. Nitze Johns Hopkins University Paul H. Nitze 

School of Advanced International Studies School of Advanced International Studies 
(x4)(x4)

•• University of Chicago Graduate School of University of Chicago Graduate School of 
Business (x4)Business (x4)

•• Webster University (x11)Webster University (x11)

UK TNEUK TNE

•• Approx 2/3 of UK HEIs engage in TNE, Approx 2/3 of UK HEIs engage in TNE, 
particularly postparticularly post--1992 & large HEIs1992 & large HEIs

•• Approx 278,000 students (in 2006Approx 278,000 students (in 2006--7)7)
•• 44% of programmes 44% of programmes -- with Asia, 28% with Asia, 28% 

with Europe (Malaysia, China, Greece, with Europe (Malaysia, China, Greece, 
Hong Kong SAR, Singapore)Hong Kong SAR, Singapore)

•• Overall, 80+ countriesOverall, 80+ countries
•• 1,536 programmes identified in 20061,536 programmes identified in 2006

Australian offshore provisionAustralian offshore provision

•• 1002 offshore programmes in 20071002 offshore programmes in 2007
•• Steady growth from 1996Steady growth from 1996--2003;2003;

2007 dropped to 2001 level2007 dropped to 2001 level
•• 70% of all programmes in Singapore, 70% of all programmes in Singapore, 

Malaysia, China, Hong Kong SARMalaysia, China, Hong Kong SAR

Asian Regional MarketAsian Regional Market
•• Increased importance of TNE & Increased importance of TNE & 

educational coeducational co--operation in Asia operation in Asia 
regionregion

•• Growing presence of Asian countries Growing presence of Asian countries 
as hosts for international students as hosts for international students 
(eg Korea hosted almost 30,000 (eg Korea hosted almost 30,000 
international students in 2006, international students in 2006, 
mainly from Asia)mainly from Asia)

•• TNETNE ‘‘exportexport’’ still smallstill small--scalescale
(Kuroda, 2008)



Middle East Middle East -- EgyptEgypt
•• Ahram Canadian University (1992) owned by AlAhram Canadian University (1992) owned by Al--

Ahram Co., collaboration with group of Canadian Ahram Co., collaboration with group of Canadian 
UniversitiesUniversities

•• American University in Cairo (1919) American University in Cairo (1919) –– HeriotHeriot--WattWatt
offers DL MBA through the universityoffers DL MBA through the university

•• German University in Cairo (2002) Egyptian German University in Cairo (2002) Egyptian 
private university, collaboration with group of private university, collaboration with group of 
German universities, teaching in EnglishGerman universities, teaching in English

•• French University in Cairo (2003) French University in Cairo (2003) -- Grandes Ecoles Grandes Ecoles 
provide pedagogic assistanceprovide pedagogic assistance

•• British University in Egypt (2005) British University in Egypt (2005) –– group of UK group of UK 
universities provide programmes, validated joint universities provide programmes, validated joint 
degree with Loughborough Universitydegree with Loughborough University

Middle East Middle East –– Saudi ArabiaSaudi Arabia
•• GermanGerman--Saudi Business School with University of Saudi Business School with University of 

BremenBremen
•• Prince Mohammad University Prince Mohammad University –– planned with 31 planned with 31 

Texas universitiesTexas universities
•• Alfaisal University Alfaisal University –– (2008) 3(2008) 3--way agreement way agreement 

with MIT, King Abdul Aziz City for Science & with MIT, King Abdul Aziz City for Science & 
Technology (KACST) for research partnershipTechnology (KACST) for research partnership

•• King Abdullah University of Science & Technology King Abdullah University of Science & Technology 
(KAUST) (2007) agreements with leading (KAUST) (2007) agreements with leading 
research universities research universities –– Stanford, UCLA, American Stanford, UCLA, American 
University in Cairo, IIT Mumbai, NUS, Technische University in Cairo, IIT Mumbai, NUS, Technische 
Universitat Munchen, Univ of Texas Austin, Universitat Munchen, Univ of Texas Austin, 
Woods Hole Oceanographic InstituteWoods Hole Oceanographic Institute

India & TNEIndia & TNEIndia & TNEIndia & TNE
•• 2007 2007 -- 150 foreign TNE providers, enrolling 150 foreign TNE providers, enrolling 

around 15,000 students (majority from the UK around 15,000 students (majority from the UK 
and USA)and USA)

•• Over 30 US universities Over 30 US universities -- including including CarnegieCarnegie
Mellon, Marshall, Purdue, & Western Michigan Mellon, Marshall, Purdue, & Western Michigan 
-- and around 20 UK universities and around 20 UK universities 

•• Mostly twinning & franchise modelsMostly twinning & franchise models
•• TNE growth affected by delays in legislation TNE growth affected by delays in legislation 

on regulation of foreign providerson regulation of foreign providers
•• Growing Indian TNE provision overseas (e.g. Growing Indian TNE provision overseas (e.g. 

Birla Institute of Technology (BIT) in Bahrain, Birla Institute of Technology (BIT) in Bahrain, 
Dubai and Oman, and Manipal University in Dubai and Oman, and Manipal University in 
MalaysiaMalaysia))

TrendsTrends
•• From midFrom mid--1990s: dramatic increase in TNE (but 1990s: dramatic increase in TNE (but 

no comprehensive central datano comprehensive central data--sources)sources)
•• Increasing competition in TNE: 100+ universities Increasing competition in TNE: 100+ universities 

operating in the Caribbean by 2005operating in the Caribbean by 2005
•• Australia & UK enrolled approx 300,000 foreign Australia & UK enrolled approx 300,000 foreign 

students in TNE programmes (2004students in TNE programmes (2004--5); UK 5); UK 
estimate of 278,000 by 2006estimate of 278,000 by 2006

•• 2,073 Japanese students in UK/Australian TNE 2,073 Japanese students in UK/Australian TNE 
(2004(2004--5)5)

•• Use of Use of ‘‘hubshubs’’ increasing? increasing? -- TNE delivered by TNE delivered by 
partner to students from neighbouring countries partner to students from neighbouring countries 

TrendsTrends –– subject mixsubject mix

•• At ug level:At ug level: business, IT, other business, IT, other 
professional & vocational coursesprofessional & vocational courses

•• TNE programmes are geared to TNE programmes are geared to 
qualifications & financial return on qualifications & financial return on 
investment to students/parentsinvestment to students/parents

•• Narrow focus Narrow focus –– cheap to teachcheap to teach

Perspectives & rationalesPerspectives & rationales

•• Exporting nations: Exporting nations: 
–– Recruit more studentsRecruit more students
–– Protect core subjects (eg engineering)Protect core subjects (eg engineering)
–– Generate incomeGenerate income
–– Staff gain international experience, Staff gain international experience, 

incomeincome
–– ReputationReputation--building, prestige for HEIbuilding, prestige for HEI
–– Enterprise & innovation potentialEnterprise & innovation potential
–– Research opportunitiesResearch opportunities



Perspectives & RationalesPerspectives & Rationales
•• Importing nations:Importing nations:

–– Respond to unmet demandRespond to unmet demand
–– Build local capacity of HEIs & enhance skills of Build local capacity of HEIs & enhance skills of 

students/staffstudents/staff
–– Provide access to niche subjects, Provide access to niche subjects, 

internationalised curricula, different internationalised curricula, different 
pedagogiespedagogies

–– Enrich range of providersEnrich range of providers
–– Enhance status & competitiveness/quality of Enhance status & competitiveness/quality of 

national system national system 

TNETNE –– varied responsesvaried responses

•• Vietnam Vietnam –– respond to demand, build respond to demand, build 
capacitycapacity

•• Malaysia, Jordan, Qatar, Singapore Malaysia, Jordan, Qatar, Singapore ––
become educational hubbecome educational hub

•• DubaiDubai –– become economic hubbecome economic hub
•• Japan Japan –– revitalize system through revitalize system through 

international partnerships/competition + international partnerships/competition + 
internationalisation at homeinternationalisation at home

•• China, Korea China, Korea –– expand capacity & enhance expand capacity & enhance 
qualityquality

•• IndiaIndia –– big debate between protection, big debate between protection, 
regulation, expansionregulation, expansion

UK: major 
source; emerging 
host

USA: major source; 
emerging host

C. America: hosts and 
sources

S. America: varying 
levels of hosts and 
sources Australia (NZ): major 

source; emerging host

Emerging Hosts & Sources

China & India: major 
hosts, emerging 
sources

Hong Kong, 
Malaysia, Singapore:
major hosts, 
emerging sources

Central Asia:
emerging host

Kenya & 
Mauritius:
emerging hosts

South Africa:
declining host; 
emerging source

Caribbean: emerging 
host

Russia: declining 
source; emerging 
host

Canada: emerging 
host and source

© Observatory on Borderless Higher Education

UAE, Qatar, Bahrain,
Oman: major hosts

UAE, Qatar, Bahrain,
Oman: major hosts

RegulationRegulation

•• Types of regulation:Types of regulation:
–– Employment conditions, taxes, occupational Employment conditions, taxes, occupational 

health & safetyhealth & safety
–– Types of facilities to be provided, data Types of facilities to be provided, data 

requirements for enrolments etcrequirements for enrolments etc
–– Private sector requirements Private sector requirements –– tuition fees, QA tuition fees, QA 

& accreditation, qualifications of staff& accreditation, qualifications of staff
–– Foreign HEI/programme requirements Foreign HEI/programme requirements ––

accreditation in home country, equivalence of accreditation in home country, equivalence of 
qualificationsqualifications

RegulationRegulation

•• Regulating market structure:Regulating market structure:
–– Licensing, recognition, accreditation, quality Licensing, recognition, accreditation, quality 

marksmarks
–– Minimum quality standards, information for Minimum quality standards, information for 

consumersconsumers
•• Regulating conduct of marketRegulating conduct of market

–– Standards for staffing, student recruitment, Standards for staffing, student recruitment, 
marketingmarketing

–– Rules concerning international movement of Rules concerning international movement of 
finances, staff, students (via immigration finances, staff, students (via immigration 
regulations)regulations)

–– QA rules, procedures, metrics, consequencesQA rules, procedures, metrics, consequences

Development trajectoryDevelopment trajectory

1.1. Restrict market access & protect Restrict market access & protect 
local HEIslocal HEIs

2.2. Protect consumers & raise quality & Protect consumers & raise quality & 
status of programmes/HEIsstatus of programmes/HEIs

3.3. Recognition of qualifications for Recognition of qualifications for 
local employment, access to student local employment, access to student 
financial support financial support (McBurnie & Ziguras, 2007)(McBurnie & Ziguras, 2007)



QAQA –– towards international convergencetowards international convergence

1.1. General communication & visitsGeneral communication & visits
2.2. Exchange of detailed informationExchange of detailed information
3.3. Developing shared vocabulary & conceptsDeveloping shared vocabulary & concepts
4.4. Formulating agreed principles for qualityFormulating agreed principles for quality
5.5. Formulating metricsFormulating metrics
6.6. Methods for monitoring & reviewMethods for monitoring & review
7.7. Joint participation in reviewsJoint participation in reviews
8.8. Publication of findingsPublication of findings
9.9. National enforcement of changes arising National enforcement of changes arising 
10.10. International coInternational co--operation in enforcing changes operation in enforcing changes 

Key Issues & DebatesKey Issues & Debates
•• TNE as consumer driven & commercial:TNE as consumer driven & commercial:

–– majority of TNE programmes are funded from majority of TNE programmes are funded from 
tuition feestuition fees

•• Growing importance of policies to manage supply Growing importance of policies to manage supply 
+ achieve + achieve ‘‘balance of tradebalance of trade’’

•• Importance of Importance of ‘‘prestigeprestige’’ in TNE for all actorsin TNE for all actors
•• Creation of Creation of ‘‘hybrid organisationshybrid organisations’’
•• Cultural politics of TNECultural politics of TNE
•• Private v public HEI competition Private v public HEI competition –– who will win?who will win?
•• How can the diverging interests of educators, How can the diverging interests of educators, 

institutions & students be reconciled?institutions & students be reconciled?

ConclusionsConclusions

•• TNE will continue to be importantTNE will continue to be important……
•• Consolidation around qualityConsolidation around quality
•• Vehicle for capacityVehicle for capacity--building where building where 

demand is high, local supply inadequatedemand is high, local supply inadequate
•• Vehicle for innovation & change in local HEVehicle for innovation & change in local HE
•• Vehicle for securing talent to meet Vehicle for securing talent to meet 

demographic, skills and competitiveness demographic, skills and competitiveness 
challengeschallenges
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Strategic management of 
universities in a 
knowledge society

Professor Sir David Watson
Kumamoto University, 15 December 2008

Centre for Higher 
Education Studies 
(CHES)

3

Two Lectures

Strategic positioning of HE institutions 
in the global system

1. Early 21st century “expectations” of 
universities
2. University history and systems
3.  The university community
4.  Strategic choices
5.  Governance, leadership and 
management
6.  The question of autonomy
7. “World-classness”

Curriculum and pedagogy for a global 
future

1. Mode 2 knowledge production and 
exchange
2. Types of capital
3. The student estate
4. Generational change
5. The pedagogical response
6. The international campus
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OECD comparisons
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1. The University and Society: 
expectations

Conservative and radical 
Critical and supportive 
Competitive and collegial
Charitable and commercial 
Autonomous and accountable
Excellent and equal 

Entrepreneurial and caring
Certain and provisional
Ethical and Technical
Traditional and innovative
Ceremonial and iconoclastic
Local and international
Private and public

6

UK Public/private hybrids

The armed forces
The Church of England
The National Trust
The NHS
Schools
The Post Office
Banks
BAE systems
The university?
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“University-like businesses”

“Anyone who has ever run a university, a film studio, or an open source software project will tell you that 
getting the most out of people seldom means managing them more, and usually means managing them 
less” (60).
“Whole Foods approach to management twines democracy with discipline, trust with accountability and 
community with fierce internal competition” (72).
“[W.L.] Gore wins big by not betting big, but betting often and staying at the table long enough to collect 
its winnings” (95).
“Like an elite engineering school, Google’s management model is built around small work units, lots of 
experimentation, vigorous peer feedback, and a mission to improve the world (107).” “As is true in 
academic life or on the Web, control at Googled is more peer-to-peer than manager to minion (111).”
“Torvalds [Linux] understands that in a community of peers, people bow to competence, commitment, 
and foresight, rather than power” (207).  “Like professors vying to get published in prestigious journals, 
coders hanker for the peer recognition that comes from making a visible contribution….The lesson: a 
successful opt-in system is one that allows contributors to take their ‘psychic income’ in a variety of 
currencies” (209).
(Gary Hamel, The Future of Management, Boston: Harvard Business School Press, 2007.)
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2.  History and “systems”

Late medieval/early modern communities

19th century municipal, regional and national institutions

20th century “local authority” higher education

Late 20th century innovations, including the “mega-universities”

“Dual sector” provision

The “for profit” sector

9

Know your history

UK

Oxford and Cambridge
Victorian & Edwardian civics
The “public sector”
Institutional innovations (e.g. OU)
HE in FE

USA

From seminaries to the Ivy League
Land grant
State systems
Institutional innovations
Community colleges
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The story of institutions

An organisation exists to get something done and requires 
management while an institution is less concrete and is largely held 
together by people in the mind as part of their frame of reference.  
An institution is composed of the diverse fantasies and projections 
of those associated with it.  These ideas are not consciously 
negotiated or agreed upon, but they exist (Dean of Westminster 
quoted in Watson, D. Managing Strategy [Open University Press 
2000: 97]).
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Testing the story

•Authenticity
•Autonomy
•Adaptability
•Analysis
•Ambition

12

3.  The university community

•Stability

•“Flatness:” professionally argumentative communities

•Public purpose/social business
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Academic membership: the 
“psychological contract”
Honesty (inc. scientific procedure)
Reciprocity
Manners
Self-motivation
Discipline
Respect for the environment
Collective agreement

1414

4. Strategic choices

The bigger picture
The longer look
Using evidence
A fad?

15

Setting strategy

The “zone of freedom of action”
Performance indicators
Bench-marking
Ambition and realism

1616

Two systems? Research selectivity in the 
UK
RAE winners

•Decline in dual support
•The mirage of Full Economic Costing
•Narrowing of mission
•Dominance of medicine and science
•Partnership aversion
•Gearing reduction

The rest

•Mode 2 opportunities
•Creative and service economies
•“Liberal” curriculum
•“Translational research”
•“The science of performance”
•“University-like businesses”
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5. Leadership, governance and 
management

18

Governance

Governance is mainly about stewardship or trusteeship.   This entails 
safeguarding the assets of the institution, including not only money 
and property but also values and intellectual capital.    Above all 
governors exist to provide reassurance – inside and outside the 
university – about the security of the mission.
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Leadership

Leadership is subtly different from governance.  It involves extending 
the vision of the university and pressing its performance, so that the 
university is as good as it can be.  It is exercised at all levels of the 
institution, but in an especially visible way by the senior management 
team.   They have to get the balance right between “ambition and 
realism;” to challenge the members of the institution, but also to 
retain their confidence.

20

Management

Management is about making the systems work.  This is not just about 
low-level functions (although they matter).  It is about having high
quality, responsive systems for academic programmes, for research 
projects, for people, for finance, and for facilities and estates (to name 
just a few).

21

MANAGEMENTLEADERSHIP

GOVERNANCE

Stewardship

Stretch Strength

2222
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6. The question of autonomy

“…as the twenty-first century unfolds, universities will largely get what they 
deserve”
Burton Clark, Sustaining Change in Universities (2004: 184). 

24

Higher education and lifelong learning: a framework of change

Source: Schuetze and Slowey 2000



25

EU and global connections

O utput %  
w orld

C o llab %  
output

O utput %  
w orld

C o llab  %  
output

U K 9.39 28.84 8.92 40.28

U SA 35.04 19.40 33.65 24.74

C AN AD A 4.64 33.15 4.59 41.03

FR AN C E 6.38 35.71 6.09 44.00

G ER M AN Y 8.61 34.46 8.48 43.01

JAPAN 9.14 16.50 8.98 21.39

AU ST R ALIA 2.79 30.59 2.91 39.76

C H IN A 2.82 25.43 5.23 25.95

IN D IA 2.12 2.46

1996-2000 2001-2005
C ountry  
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Med Bio PMS Eng Art H&L Soc SAM

Med Bio PMS Eng Art H&L Soc SAM

Med Bio PMS Eng Art H&L Soc SAMMed Bio PMS Eng Art H&L Soc SAMMed Bio PMS Eng Art H&L Soc SAM

Med Bio PMS Eng Art H&L Soc SAM

Med Bio PMS Eng Art H&L Soc SAM

Med Bio PMS Eng Art H&L Soc SAM

Med Bio PMS Eng Art H&L Soc SAM Med Bio PMS Eng Art H&L Soc SAM Med Bio PMS Eng Art H&L Soc SAM

Med Bio PMS Eng Art H&L Soc SAM

10,500

HE research shows an 
uneven regional 
distribution, e.g. Thomson 
ISI® data on research 
output and impact

Height of blue bars
indicates publication 
volume, scale is 0-5000

Citation impact is red line,
scale is 0-2.5 where world 
average impact (1.0) is 
second line on each graph

Regions
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7. World-classness

What counts

•Research
•Media interest
•Graduate destinations
•Infrastructure
•International “executive” recruitment

What doesn’t count

•Teaching quality
•Social mobility
•Services to business and the 
community
•Rural interests
•Other public services
•Collaboration
•The public interest
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Purpose of Research
� Expand upon earlier research and publications 

concerning the “invisible” or ”witness” online learner 
(2000-2002)

� Reflect on phenomenon with benefit of additional 
experience designing and delivering online courses in 
3 graduate programs for 3 institutions

� Foster further investigation of teaching-learning 
dynamic as applied to “invisible” learners, with added 
dimension of impact of low-visibility online 
instructors

3

Online Invisibility
Conventional wisdom…

� inactive students (i.e., little 
or no visible online 
activity) are lurking 
without learning

Working assumption…

� Fritz’s 1997 conclusion 
that passive online student 
is still learning

Factors for invisibility…

� Auto-didactic learner?
� Introverted learning style?
� Prefer to learn by reading 

rather than responding?
� Uncomfortable with 

medium?
� Too late/too busy to 

participate in timely 
manner?

� Simply disengaged?
4

Study Results
2000 study of 24 out of 55 students with little or 

no visible activity over 2 week period…

� Most insisted that they still learned
� Average hours per week on course: 22
� Lack of time not a constraint
� Frequent participation does not ensure better 

performance
� Findings suggest high number of reflective learners

5

Follow-up Study
Follow-up of 2000 study 5 years later with expanded 

scope of inquiry…

� Should instructor be lenient with invisible learner?
� Strong performance cannot compensate for low participation

� Is invisible learner an academic parasite?
� Yes, if collaborative activity (i.e., online dialogue) is explicitly 

identified as critical tool in course

� Do invisible students learn and perform as well as more 
visibly active peers?

� Yes, at approximately some level as peers with median 
participation, but not as well as highly visible peers

6

� Does “public” aspect hinder participation or does absence of 
face-to-face encourage expression?

� Online environment tends to equalize participation, especially 
with diverse cohort

� Does lack of online experience inhibit participation?
� Most become quickly adept (more so than faculty)
� Even those expressing initial apprehension require little time to 

adapt to new medium

� How does a dominant pattern of online dialogue influence 
participation?

� Active students prompt more interaction among less visible peers, 
but reverse less likely

� Hyper-active students can affect others’ behavior and attitude 
(i.e., can intimidate, annoy)
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� Is regular posting necessary or is occasional posting 
adequate?

� “weekly visitor” who batches all comments with single 
summative posting at end of unit is problematic

� What is impact of a cohort that tracks through program of 
study together?

� A “cliquish” style is often evident (i.e., postings addressed to one 
another, frequent chat unrelated to course content)

� Can result in new students (and even instructor) feeling like 
interlopers

� Does type of questions posed by instructor influence 
posting?

� Reflective learners less responsive to facts-based queries
� More challenging questions generate richer responses from 

stronger students
8

� What is impact of age and experience disparity among 
students?

� Anonymity of online setting makes differences less obvious
� Younger, less experienced students still participate, though postings 

may be less insightful

� Does use of instructor-authored readings influence learners’
comments?

� Students with less expertise in content area are reluctant to questions 
any published author

� More advanced students are more likely to challenge authors, even if 
the instructor

� Does use of more technical features elicit more student 
engagement?

� Younger students more responsive to more visual, interactive 
features

� Mature students less concerned with enchantments; their level of
activity and satisfaction depends more on instructor than technology

9

The “Invisible” Online Instructor
� More comprehensive investigation of phenomenon of 

“invisibility” demands look at instructor and impact on 
students’ “invisibility”

� Students often emulate communication style of instructor (for 
better or worse)

� Does absence of instructor foster same behavior with 
students?

� Strongest criticism of online courses is lack of instructor 
presence, especially if latter does not adhere to own 
guidelines for interaction

� Cognitive presence not sufficient
10

Contributing Factors

� Little experience or no 
insight into role

� Hasn’t had benefit of 
training in online 
pedagogy

� Doubts rapport can be 
established with online 
students

� Underestimates time 
required, or is too busy, 
so reduces time on task

� Assumes that occasional 
participation is adequate

� Feels overwhelmed by 
volume of postings so 
puts off replying

� Responds directly to 
individual students, 
making others feel left 
out

Factors contributing to instructor invisibility…
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� Decides s/he can limit 
responses to weekends

� Determines no need to 
post once assignments 
are given unless a 
question is asked

� Assumes students are 
self-directed learners and 
prefer limited instructor 
involvement

� Sees role limited to: 
providing instructions 
and assignments, 
responding to questions, 
and grading

� Over-emphasizes 
collaborative learning; 
reluctant to appear 
authoritarian

� Hesitant to offer own 
ideas and opinions for 
fear of stifling student 
dialogue

� Sees role as monitoring 
or summarizing dialogue 
rather than participating 
in it

� Exacerbates invisibility
by not posting any self-
authored lecture notes

12

Summary
� These observations and reflections not intended to 

produce “Best Practices”

� Rather, to continue inquiry: 
� Does process by which students learn online 

approximate what instructor intended in designing 
and delivering course?

� Further research
� Study possible correlation between invisible 

teachers and invisible learners

� Online instructors don’t teach so much as create 
conditions for learning
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� In online pedagogy, learning not so much content 
managed by instructor, but process by which learner 
forages

� Both teacher and learner are experiencing transition 
in online environment

� Both involved in redefinition of teaching-learning 
relationship

� Teacher is, or should be, disengaging from historical 
role as authority, while student is expected to move to 
higher level of engagement

� In 2000 study of 50 DE faculty, only 22% self-
identified as “teachers,” 70% saw role as mentor or 
facilitator

14

� Most online students, regardless of level of 
visibility, appear to be engaged in ways that foster 
learning

� Ultimately, is there a “critical mass” of online 
discourse required for student success and course 
effectiveness?

� Dewey: key element in teaching process is to create 
conditions for “productive inquiry” which takes 
place independent from teacher and remains largely 
invisible

� Questions & Comments
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