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An In-Depth Case Study of the EPA Community Partnering Goal-Based Scenario
In the Case of Research Report of Jet Conferences
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When properly designed, e-learning simulations can be very effective at teaching complex
communication and social skills including negotiation, selling, coaching, managing, and consensus

building.

In this talk, Dr. Jona will present an in-depth case study of an e-learning simulation

developed for the US Environmental Protection Agency that illustrates the instructional design
principles and approaches necessary for creating an engaging and effective e-learning system.
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The goal of the Community Partnering for
Environmental Results is to provide a
simulation-based system that can be used by a
broad range of EPA staff to practice and refine
public outreach, communication, and community
relations skills. In the system the learner must
field phone calls, run meetings, seek community
input, and manage the community relations for
various simulated EPA initiatives.

In the first scenario, for example, the learner plays
the role of an EPA coordinator for the fictional
community of Evans Bay. A controversial plan
for removing contaminated materials has split this
small community. The learner, representing the
EPA, meets with the parties concerned in private
and public meetings to help them reach consensus
on a solution. The learner is introduced to some
of the environmental issues be confronted in Evans
Bay via news videos and background documents
and reports. After reviewing this background
material, the learner's first task is to conduct a
"Question & Answer" meeting to identify the
public's concerns. Conducting this meeting
entails interacting with simulated audience
members (who represent a range of personality
types and interest groups commonly found in
public meetings).
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The scenario is designed to make the meeting quite
challenging; some members of the audience can be
quite unpleasant. Moreover, a response that makes
one audience member happy may cause another to
become upset. If the learner exhibits a lack of
preparation, insensitivity to the public's feelings,
poor judgment, or other common problems, the
audience will become even more hostile.

This system is an example of the Goal-Based
Scenario (GBS) approach to instructional design of
e-learning simulations. A GBS is a simulated task
that emphasizes learning by doing, learning from
mistakes, and learning from just-in-time expert
feedback. The GBS approach acknowledges that
experience is the key to natural and effective
learning. However, experience alone does not
guarantee learning will take place. To learn from
experience, people must have access to the
information they need to understand and analyze
each situation as well as time to reflect upon what
has occurred. A GBS meets these needs by
simulating a real-life task, by tracking the learners'
progress throughout the simulation, and by
providing learners with just-in-time expert
feedback on their actions via a database of video
stories. All of these instructional design
principles will be illustrated using the case study
demonstration.
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